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Abstract
Research has proven that when families and educators work together the
student benefits immensely and they are more prepared to reach greater academic
success. Students today need more support than ever in many academic areas,
especially literacy, that is why the creation of parent-teacher partnerships is crucial.
When families and educators form strong parent-teacher partnerships they are able to
communicate more openly and are able to effectively address the reading difficulties
that students may encounter through a variety of different strategies. It’s important for
educators to keep an open mind during the creation of these partnerships. It’s
essential for teachers to be flexible, making sure to provide families with as many
communication options as possible. Providing families with strategically focused
home interventions to enhance student reading skills and add to home literacy
environments is also a necessity. Working alongside families and extending an “open
door” policy to the classroom is paramount and helps all families feel welcome and
heard. Parent-teacher partnerships are undoubtedly the way that educators and
families can ensure that students reach their reading goals and become lifelong
literacy lovers.
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Chapter One: Introduction
Problem Statement
Educators should understand how important it is for families to be
meaningfully engaged in their child’s literacy development. Students perform better
in academic, behavioral, and emotional areas (Waldbart, Meyers & Myers, 2006)
when families are involved and contributing to their student’s education, specifically
literacy. It is crucial for educators to enlist the help of family members, Turney and
Kao (2009) found that families play an important role in shaping academic
experiences that help young children flourish in the future (Turney & Kao, 2009, as
cited in Albaiz & Ernest, 2021, p. 451). However, children who come from low
socioeconomic environments are more susceptible to encountering reading problems,
which then lead to wider academic achievement gaps overtime (Dexter & Stacks,
2014). To combat these statistics educators should invite family members into the
classroom by extending nonthreatening invitations. Educators must be open to
creating partnerships that will ultimately benefit the student and lead them on the path
of becoming an engaged and successful reader, no matter where they come from.
Importance and Rationale of the Project
Research indicates that students, especially those that come from low socioeconomic backgrounds need help from not only their teachers, but also family
members to become successful readers (Buckingham et al., 2014). According to
Dexter and Stacks (2014), children who have poorly developed literacy skills have a
very difficult time catching up to their peers academically. They go on to say that “On
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average, a child who has low emergent literacy skills when he or she enters
kindergarten has an 84% chance of being a poor reader with poor comprehension by
3rd grade” (p. 395). These students, as well as their families, that were born into
situations of socio-economically disadvantage may benefit from partnerships with
educators that help to create home literacy environments that can benefit and help
families develop students’ literacy skills and abilities.
Buckingham, Beaman, and Wheldall (2014) believe that “The relationship
between socio-economically disadvantage and poor reading ability is one of the most
enduring problems in education” (p. 428). It is important for educators to research
and implement new ways to encourage the creation of effective home literacy
environments because reports indicate that children from low socio-economic
backgrounds are twice as likely to repeat a grade, and/or fail to complete high school,
(Bracken & Fischel, 2008).
Supporting all children, no matter their socio-economic status, to become
strong, successful readers is key. Buckingham et at. (2014) have reported that,
“Children from disadvantaged families are less likely to have experiences that
encourage the development of fundamental skills for reading acquisition, specifically
phonological awareness, vocabulary, and oral language (p. 428). This indicates a
social injustice centered around the quality of students’ home literacy environment in
relation to school expectations and literacy achievement (Bracken & Fischel, 2008).
Together educators and families can work together to equip students with the skills
they need to become successful readers.
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Background of the Project
The importance of creating an effective home literacy environment has been
an essential part of early literacy for decades. Having the support of families to help
children flourish and develop the literacy skills they need to become successful
readers is also a key component of creating effective home literacy environments
(Albaiz & Ernest, 2021). Bronfenbrenner (1979) stated that throughout basic human

development a student’s home and school are the two primary environments for a
student, as well as being the most influential. Considering this, it is suggested for
schools and families to continue to try and work together to create strong parentteacher relationships. Bang et al. (2021) stated, “when it comes to the development of
children and their educational habitat, parents and teachers must cooperate with one
another actively, not as simple informers or passive participants, but as engaged
partners” (p.1).
There has been quite a bit of research on the significance of family literacy,
home literacy environments, and the effectiveness of developing strong parentteacher partnerships, yet there is still a need for ways on how to properly implement
this research and ideas throughout many communities in the world (Bang et al.,
2021). It is recommended that most low-socioeconomic communities are in need of
more strategies to create thriving home literacy environments, as well as ways to
create strong parent-teacher partnerships (Pears et al., 2014). Alexander et al. (2001)
believed, that although early intervention programs for disadvantaged socio-economic
children exist, most of these programs can be very resource intensive. These
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intervention programs are not always readily available during convenient time
periods. For example, many low-socioeconomic children tend to fall behind
academically during the summer months and many of these intervention programs are
not available over summer break.
Bracken and Fischel (2008) stated, “There are documented socioeconomic
group differences in children’s exposure to the kinds of literacy experiences shown to
be important for the development of language and literacy skills” (p.47). It’s
important for all students, regardless of their socio-economic status, to have the
proper access to essential literacy materials and experiences, which is why Epstein
(2018) believed that the partnerships between parents and teachers were essential and
emphasized the importance of both parties being able to collaborate and attain a
mutual goal. When forming parent-teacher partnerships, it’s important for both
educators and families to take responsibility for the child’s education; the partnership
should be constructed within a shared framework that consist of trust and respect
(Romanoski & Cavanagh, 2005).
Although creating strong parent-teacher partnerships can be trying, Mahmood
(2013) reported many teachers have experienced difficulties communicating and
building parent-teacher partnerships with families because parents ignored their
requests, did not follow the school’s policies, or had contrasting expectations about
teaching and learning. Some educators may find it difficult to form these family
partnerships, which is understandable considering it is still a fairly new and delicate
concept. According to Epstein (2011), universities have done little in preparing
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educators to be able to fully support and work with families, despite the considerable
research progress. These partnerships may be a struggle in the beginning, but it’s
important to keep shared and agreed upon end goals in mind. Rouse and O’Brien
(2017) have suggested making trust, mutuality, and collaboration essential agreed
upon elements when forming parent-teacher partnerships. Further research has
proven that when families embrace family partnerships within schools, there is a clear
shift to form an equitable collaboration in which all parties benefit (Ishimaru, 2017).
According to McLoyd (1998), “Studies have shown that poverty and
socioeconomic status are significantly predictive of early language skills, social
competence, and school achievement” (McLoyd, 1998, as cited in Bracken & Fischel,
2008, p. 47).
Foster et al., (2005) and Hair et al., (2006) have reported that students from low
socio-economic backgrounds tend to enter school without the essential skills required.
The research is there to support that many students from disadvantaged socioeconomic backgrounds are lacking significant essential literacy skills, but educators
need to look at the whole picture. It is suggested that schools often struggle when
trying to create and incorporate effective ways to promote family partnerships with
families of disadvantaged socio-economic backgrounds (Chappel & Ratliffe 2021).
It’s not that all families that come from low socio-economic backgrounds
don’t want to be involved in their student’s literacy instruction, but some simply feel
alienated by certain school practices that don’t consider their specific cultural
backgrounds (Rothstein-Fisch et al., 2001; Valdès, 1996). Many of these families
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would like to be more active participants in their student’s education, but there are
many factors that need to be considered such as families dealing with extremely
stressful situations such as; limited or no access to transportation, unemployment,
lack of appropriate housing, illness, work commitments. These factors tend to make
families feel isolated and challenged to be active participants in their student’s
education (Schmitz, 1999). The pure stress of daily life for many of these socioeconomically disadvantaged families is enough to hinder their everyday relationships
with their children, let alone thinking about being actively engaged in their student’s
literacy development (Van Oort et al., 2011). Even though these families may have
the will power and understanding and want to be actively involved in their child’s
literacy education, the added stressors can leave them with an overall lack of
confidence and capacity to be as involved as other families (Curry & Holter, 2019;
Ratliffe & Ponte, 2018).
Many students’ come from very different backgrounds, not just disadvantaged
socio-economic backgrounds, but also from immigrant families who may be
Language Learners who are only familiar with the expectations of the schools from
their home country (Panferov, 2010). Language Learner parents can face many
difficulties when it comes to supporting their child’s literacy instruction. Many of
these individuals have limited English proficiency and don’t have the knowledge of
what is expected from schools in the United States where the student majority is from
white and more advantaged socioeconomic backgrounds (Panferov, 2010). It has been
reported that some Language Learner parents had concerns about their student’s
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education but were not clear on how to contact their child’s teacher and felt
embarrassed to ask for help (Chan, Shu, & Xiao, 2021).
It’s important that despite a child’s socioeconomic status or cultural
background that they are receiving the same opportunities as any other student around
the world. One way that educators and families can help students from encountering
the reading difficulties that research has shown they may encounter is by investing in
creating strong parent-teacher partnerships and quality school to home literacy
environments (Bracken & Fischel, 2008). It is important for educators to invite
family members into the classroom and create strong parent-teacher partnerships, a
bond that will ultimately benefit the student, and lead them on the path of becoming
an engaged and successful reader (Ishimaru, 2017).
Statement of Purpose
The purpose of this project is to provide educators with effective ways by
which they can create strong parent-teacher relationships to increase student literacy
development. By developing strong parent-teacher relationships that are focused on
benefiting student literacy, educators will be able to help and encourage parents to
create powerful home literacy environments, which will lead to successful student
readers. This project will include effective strategies that teachers and schools can
implement to allow parents to be more involved in their student’s literacy education
through a variety of different methods.
The methods that this project will provide educators can be easily
implemented into whole school professional development meetings, as well as
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weekly meetings with lead teachers. The methods included in this project are school
to home interventions, parent education presentations, ideas for the implementation of
literacy nights, opportunities for parents to be involved more in their student’s
classroom, and specific informational handouts. The implementation of these
methods is to increase and strengthen parent-teacher partnerships with a specific
focus on student literacy, which in turn will lead to parents being able to create
engaging and effective home literacy environments to stimulate student readers.
Objectives of the Project


Students will be given opportunities to increase various reading skills
throughout the school year through the support of parent-teacher
relationships.



Educators will be equipped with multiple resources to implement throughout
the school year that will aide in creating strong parent-teacher relationships
surrounding literacy with families from various backgrounds.



Families will be given access to a variety of resources on how to create a
home literacy environment that will engage their student in wanting to read.
Definition of Terms

Parent-Teacher Partnerships- Are a mutual agreement between educators and
families that they will work together towards shared goals that benefit the student
who is an active participant within the partnership (Epstein 1992 & 2011)
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Home Literacy Environment- A child’s experiences, attitudes, and materials that are
related to literacy that a child experiences and interacts with at home (Roberts,
Jurgens, & Burchinal, 2005).
Socio-economically disadvantaged- Low socio-economic status that is linked to
income, occupation, education, or a combination of all three (Buckingham, Beaman,
& Wheldall, K, 2014).
Family Engagement- The communication that is occurring between families and
teachers whether that be through face-to-face meetings, school wide events, home
visits, digital communications, phone calls, newsletters, volunteering experiences,
educational meetings, etc. (Chappel, & Ratliffe, 2021).
Teachers- The various educators that are working with families and students
throughout the school year helping to create strong parent-teacher relationships, such
as classroom teachers, reading specialists, intervention teachers, support staff, and
administrators.
Language Learner- An individual, student or parent that has minimal proficiency in
English, as well as considerably different formal schooling experiences and vastly
different formal schooling histories (Panferov, 2010).
Scope of Project
This project will provide teachers with highly effective resources that can be
implemented in the beginning of the year, specifically during a professional
development session, or weekly team meetings with lead teachers. These resources
will guide teachers on how to create strong parent-teacher relationships that
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specifically target student literacy instruction. Within the various resources, teachers
will provide parents with opportunities on how to create more engaging home literacy
environments that have built in school to home reading skill connections. By creating
engaging home literacy environments that incorporate school to home reading skill
connections, the hope is to boost student reading engagement, while also developing
essential reading skills. With educators helping to guide families to create more
inviting home literacy environments, this will hopefully lead to families having more
opportunities to be actively engaged with their student’s literacy instruction which
could then lead to an increase in the student’s motivation to read.
This project will focus solely on parent-teacher partnerships surrounding
student literacy instruction, it will not address any other school subject matter. The
purpose of this project surrounds literacy instruction and how to invite family
members to become more actively engaged in their student’s literacy instruction. The
resources that will be available for educators and families within this project will be
direct, precise informational tutorials as well as explicit interventions that focus on
building lower elementary students’ essential literacy skills all the while motivating
them to want to read more.
One limitation that could hinder the effectiveness of this project could be the
possibility of teachers not willing to take the time out of their schedules to create
strong parent-teacher partnerships. Teachers might feel overwhelmed with their work
or personal schedules and might not feel they have the time to take the proper steps to
connect with families. Another factor that might affect the success of this project is
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the chance that families aren’t able to fully commit due to a variety of factors that
might lead to them not being as actively involved as they are needed for their students
to progress and become more motivated readers. The next situation that could hinder
the success of this project would be if the students are not interested or willing to
cooperate and work alongside their families and teachers to become more engaged
and successful readers. The final possible hindrance could be the lack of resources
that are allocated to schools that want to create parent-teacher partnerships.
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Chapter Two: Literature Review
Introduction
Many lower elementary students encounter reading difficulties early on in
their literacy education, these difficulties can lead to wider educational achievement
gaps overtime (Dexter & Stacks, 2014). In addition to academic achievement gaps,
socio-economically disadvantaged and language learner families can feel
disconnected from the classroom. Bothum (2019) believes that educators need to
ensure families that their presence, as well as their input about their student’s literacy
instruction matters. When educators enlist the help of family members to create
parent-teacher partnerships in student’s literacy experiences, positive impacts can
result relating to their academic achievement (Ortiz, & Ordoñez-Jasis, 2005).

The theory review section of this chapter features two theories that inform the
importance of parent-teacher partnerships. The first featured is Vygotsky’s social
constructivism theory which highlights the importance of children learning through
social interactions such as dialogue between classmates, teachers, and family
members. The next theory highlighted is Bandura’s social learning theory, focusing
on the importance of individuals learning from others through observation. Following
the theory section of this project is the literature review portion where prior research
will justify the importance of creating and maintaining strong parent-teacher
partnerships by digging deeper into family literacy, family engagement, home literacy
environments, inclusive parent-teacher partnerships, socio-economically
disadvantaged families, language learner families, home visits, classroom open door
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policy, and communication methods. This chapter concludes with a summary of the
main points as well as the impact the research has on the project.

Theory and Rationale
Social Constructivism Theory
The father of social constructivism, Vygotsky (1978), believed that children
learn through social interactions, and went onto claim that learning occurs through
dialogue. Wilson (1999), elaborated on Vygotsky’s beliefs, describing learning as
“both an intermental and intramental process: in other words, dialogue takes place
between writer and reader (intermental activity), but also inside the reader’s own
mind (intramental activity)” (p. 172). At first the dialogue is intermental which means
that the dialogue takes place between teacher and student, parent and student,
between students, or between the text and the reader. According to West (2021),
Vygotsky believed that a child first depends on social tools, meaning they rely on the
instructions of another individual, such as a parent or a teacher before they are able to
internalize and problem solve on their own. Once the child has reached this level of
maturity, they are able to use the intramental process, to problem-solve internally
(West, 2021). In the case of parent-teacher partnerships, the dialogue would occur
between the parent and teacher, parent and student, or the student and the text; this
type of dialogue is essential for the student to learn, and according to Waldbert et al.
(2006), is necessary for students to perform better academically.
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Social constructivists view reading as a social practice for all to learn from; it
affects when a student reads, what they are reading, where they are reading, and who
they are reading with, as well as why and how they read (Yang & Wilson, 2006).
From a social constructivist point of view, learning is extremely interactive because
the learner must interact with various sources of new knowledge which leads to new
ideas in social settings, as well as be an active participant, taking and constructing
new meaning of those ideas within their own minds (Yang & Wilson, 2006). Mitchell
and Myles (1988) believe that learning takes place in a social environment and view
learners as “active constructors of their own learning environment” (p. 162). Young
students cannot learn as isolated individuals; they have to be active participants in
their literacy instruction. How students make sense of literacy instruction is based on
where and when they are learning and the social environment they are learning in
(Yang & Wilson, 2006).Creating strong parent-teacher partnerships surrounding
literacy instruction is directly linked to social practices, ensuring that families and
educators are working together to strengthen student literacy development, as well as
when families are participating in at home literacy activities such as shared reading,
which has been found to increase the development of various reading skills (Bus, van
Ijzendoorn, & Pelligrini, 1995; McLean, Clymer, & Pennsylvania State University,
2021; Sénéchal, & LeFevre, 2002).
Vygotsky (1978) claimed that learning occurred through dialogue, which is
why children’s learning is greatly affected by their mastery of language, which is
guided by their mastery of sign systems such as the alphabet, words, listening,
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speaking, and writing (Tracey, & Morrow, 2012). Young students need to be able to
understand how to participate and be active members in their social learning
community (Yang & Wilson, 2006) to ultimately progress and reach reading success.
Language development is essential within the creation of parent-teacher literacy
partnerships where teachers and families are working collaboratively to become fulltime partners in the students’ education (Mahoney et al., 2022).
Another aspect of the social constructivism theory includes the zone of
proximal development, which Vygotsky (1986) defines as “the discrepancy between a
child’s actual mental age and the level he reaches in solving problems with
assistance” (p. 87). Vygotsky (1986) believed that when a child receives assistance,
they can accomplish more than if they are working on their own. However, it’s
important that students work within the set limits of their development. When
effective teachers work with families and assist them in becoming more actively
involved in their student’s literacy instruction, while also keeping in mind to work
within their child’s developmental limits, they have a higher chance of academic
success (Paratore, 2005).
Social Learning Theory
Albert Bandura (1969, 1977, 1986, 1997) developed the social learning
theory, which focuses on the idea that individuals learn from others by observing
them. Tracey and Morrow (2012) claim Bandura believed that individuals learn more
from observing others than from a firsthand experience themselves. Bandura felt that
humans were fortunate that they are able to learn through observation because
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without it, everyone would need to experience everything themselves in order to learn
something new (Tracey &Morrow, 2012). Bandura refers to the individuals that we
learn from as “models” within the social learning theory (Yang, & Wilson, 2006).
Modeling is an essential aspect of Bandura’s theory, and is also essential when
educators and families come together to create strong parent-teacher partnerships
(Yang, & Wilson, 2006; Waldbart et al., 2006). Waldbart et al. (2006) describe a case
study in which the classroom teacher made a conscious effort to engage parents in her
classroom during in-class modeling sessions. This teacher was effective in helping
families learn through modeling; she modeled what was expected of the students, as
well as what they could do to support literacy instruction in both the classroom and
their at home literacy environments (Waldbart et al., 2006).
Another important aspect of Bandura’s Social Learning Theory that connects
to parent-teacher partnerships is the role of self-efficacy in learning (Yang, & Wilson,
2006). Yang and Wilson (2006) describe self-efficacy as the belief the learner has
about their abilities to reach specific academic goals. Bandura claimed that an
individual with a high perceived self-efficacy would try more at new tasks,
accomplish more, and overall continue on longer with a task than an individual with
low perceived self-efficacy (Tracey & Morrow, 2012) Grolnick and Slowiaczek,
(1994) found that when a child has a greater sense of self-efficacy, it is usually when
their families are involved more with their education. Parent-teacher partnerships
enable educators to better understand their students, which leads to better outcomes
for students and their families (Epstein, 2001; Albaiz, & Ernest, 2021). Even when
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families are involved by simply reading aloud at home, it is proven to help strengthen
the child’s reading and writing skills, which in turn helps to build their confidence,
leading to higher self-efficacy (Bothum, 2019).
Vygotsky’s social constructivism theory and Bandura’s social learning theory
both include many key aspects that inform our understanding of the importance of
building strong parent-teacher partnerships due to the positive effect family
involvement has on primary-grade students’ literacy development (Mahoney et al.,
2022). Social constructivism highlights the significance of learning from others, while
keeping in mind the individual’s zone of proximal development (Vygotsky, 1986).
Social learning theory focuses more on the need for modeling, and helping learners
achieve high self-efficacy (Yang, & Wilson, 2006). Again, both of these theories
highlight the vital characteristics needed for strong parent-teacher partnerships that
ultimately benefit and stimulate student’s literacy skills (Fikrat-Wevers, van Steensel,
& Arends, 2021).
Research and Evaluation

Family Literacy

Family literacy has been described many different ways; with some like
Paratore (2005) referring to family literacy as more of an exploratory concept,
specifically, “a way to describe how parents and children read and write together and
alone during everyday activities. To others, family literacy is a program or a
curriculum—a construct for teaching parents how to prepare their children for success
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in school” (p. 394). Others like de Jong (1998) refer to family literacy as “home
literacy”, defining it by how frequent the exposure of children to books is in the
home, as well as the sophistication of the exposure, from counting the number of
books a child has access to, to how often families spend time sharing books and
attending literacy events together. Regardless of the way family literacy is described,
according to Paratore (2003), scholars believe that it provides most children with an
advantage at the beginning of their learning journey because they see their parents as
learning partners for years to come.

When discussing family literacy, Padak and Kindervater (2008) believe that
family literacy is essentially how parents and children interact naturally with literacy
in their homes every day, they believe that family literacy, “encompasses all literacy
activities that take place outside of school, not just school-like activities” (p. 54).
Family literacy also encourages early reading development, as well as language
development, and concept learning, family literacy professionals encourage family
members to talk more with their young children, which leads to more reading and
language development success (Padak & Kindervater, 2008).

According to Paratore (2005), effective teachers encourage families to learn
more about early literacy practices, which is helpful to parents as they try to motivate
their children to engage more with these early literacy practices. When families are
engaged in family literacy and learning about the new concepts their children are
learning at school daily, it leads to success in school for their children (Paratore,
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2005). Some family literacy programs include adult learning classes for family
members with the intention of increasing family members’ literacy knowledge
developing/- incorporating a more frequent reading and writing routine into their
daily lives, and providing them the opportunity to attain other personal literacy goals
(Paratore, 2005). Throughout these classes, as family members reach their goals, they
become motivated to enhance their children’s literacy knowledge and begin to engage
their children in many more literacy events that help to increase early reading success
(Paratore, 2005). Essentially, at the core of any family literacy program is the goal of
building and maintaining strong parent-teacher partnership (Paratore, 2005).

Family Engagement
A key factor in building strong parent-teacher partnerships is to welcome
parents into the classroom to participate in ways that aide their students’ literacy
development this has proven to show a positive effect on primary grade students
(Mahoney et al., 2022). It’s important for educators to offer multiple ways for
families to be engaged with their students’ literacy instruction. Inviting parents and
families to attend school hosted literacy events is a great way to foster family literacy
engagement (Mahoney et al., 2022). According to Mahoney et al. (2022), when
educators engage families in meaningful interactions through school hosted events, it
helps to maintain positive school-home connections, and families learn how to engage
and best support their children with literacy outside of school as well.
Bothum (2019) recommended that educators should be understanding and
focus on the multifaceted aspect of literacy when informing parents on ways to
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engage their students in literacy at home. Bothum (2019) also suggests, “Where
possible in the home, we need to show that reading is something that we do for
enjoyment, not just for the purposes of assessment” (p. 18). There are many ways to
engage children in literacy at home, but it’s important for schools and educators to
encourage and give families ideas of ways to implement literacy more naturally
within the home, showing children reading isn’t just reading a book aloud (Bothum,
2019). Providing parents with a variety of home literacy activities in essential when
trying to motivate and engage students; Marcella, Howes, and Fuligni (2014) suggest
that families engage in, “book reading, storytelling, singing songs, discussing letters
and numbers, doing arts and crafts, and playing games” (p. 37). All of these family
literacy activities are language rich and excellent ways to enhance home literacy
environments as they promote language development and multiple early literacy skills
(Marcella et al., 2014). Bothum (2019) even suggest families follow recipes together
and listen to radio programs or audio books to motivate students. Enhancing home
literacy environments is an excellent way to captivate and inspire young students to
read and work on strengthening early literacy skills.
Home Literacy Environments
Home literacy environments are a crucial aspect of improving children’s
literacy, as this is where students engage in their first language and literacy
experiences (DeBaryshe, Binder, & Buell, 2000). Home literacy environments help to
provide children with many opportunities to observe and explore how to interact with
multiple literacy activities (DeBaryshe, et al., 2000). According to Braken and Fischel
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(2008), home literacy environments have been shown to have a large impact on
several early literacy areas such as oral language development, letter knowledge,
reading ability, and comprehension.
The encouragement of families to continue to improve and add to their home
literacy environments is crucial for educators because, when children have early
positive reading interactions, it leads them to want to read more and achieve long
term literacy goals (Baker, Mackler, Sonnenschein, & Serpell, 2001). When families
are involved with their children’s literacy at home in their home literacy environment,
it also has shown to increase oral language ability (Farver et al., 2006). According to
Farver et al. (2006), when families read to their children, visit the library, practice
letter recognition, engage in rhyming games, and focus on simple sight words, all of
these literacy activities can help lead to positively increasing literacy skills at a young
age.
Inclusive Parent-Teacher Partnerships

Creating strong parent-teacher partnerships with all families is crucial, if we
want all of our students to continue to grow and become life-long literacy lovers. For
this to take place it is essential for educators to understand each one of their students’
families background, in order for teachers to implement proper methods of
communication and invite all families into the classroom (Mahoney et al., 2022). It is
essential for educators to take families backgrounds and feelings into account, and
teachers need to embrace all families’ diverse values and views (Blair, & Haneda,
2021) learn from them and work towards a truly collaborative and secure parent-
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teacher partnership.If teachers want their students to progress in academic areas such
as literacy, creating inclusive parent-teacher partnerships can help young students
reach their academic goals and develop a lifelong love of literacy (Crawford, &
Zygouris-Coe, 2006). In order to begin developing these parent-teacher partnerships,
teachers need to acknowledge that a student’s home life is significant and that they
can gain a lot of helpful insight by recognizing this (Crawford, & Zygouris-Coe,
2006). Another critical part to creating strong and effective parent-teacher
partnerships is by defining the word “parent” in parent-teacher partnerships as
broadly as possible. By doing this it helps to ensure that schools and educators are
being as inclusive as possible (Mahoney et al., 2022). Every family is unique and it’s
important that all family members that take an active role in their student’s literacy
education feels welcome and comfortable when communicating with their students’
teacher. This is especially important when family members are attending specific
school events such as conferences or family literacy nights (Mahoney et al., 2022).

Socio-Economically Disadvantaged Families

The parents of our socio-economically disadvantaged students may have the
understanding and will to want to engage in their child’s literacy instruction, but they
might lack the confidence and capacity to fully engage as much as the more socioeconomically advantaged parents (Curry & Holter, 2019; Ratliffe & Ponte, 2018).
Families of students that come from socio-economically disadvantaged backgrounds
can help to stimulate their child’s literacy skills just as much as families from more
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advantaged socio-economic backgrounds (Fikrat-Wevers et al., 2021). When building
parent-teacher partnerships with students from socio-economically disadvantaged
backgrounds, it is important to consider ways in which the families are comfortable
communicating. For some families’ meeting in person is the preferred method due to
inconsistent access to various technology devices, and the internet (Dolan, 2016;
Guernsey, 2017; Noguerón-Liu, 2017).

Teachers that make a significant effort and truly try to meet each family’s
needs by creating strong parent-teacher partnerships have the ability to lead to the
revitalization of their schools and communities (Auerbach, 2011). Educators and
schools can begin this process by incorporating intervention programs with a clear
focus (Fikrat-Wevers et al., 2021), it is important not to overload families with a wide
range of activities that target multiple skills. Instead, it is essential to provide families
with more streamlined interventions that are easier to incorporate into their daily
lives. These focused at home interventions will then lead families to spend more time
working effectively on literacy at home (Fikrat-Wevers et al., 2021).

Language Learner Families

When creating parent-teacher partnerships with language learner families
open multimodal communication is important (Panferov, 2010). According to
Panferov (2010) school communication strategies that proved to be effective were
written, and spoken forms of communication, ideally offered in the parents’ first
language. Jiang and Chan (1990) found that direct face to face meetings between
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educators and families were a positive way to strengthen parent-teacher partnerships.
Another helpful strategy to build strong parent-teacher partnerships is to contact
parents when their student is doing something positive. This positive contact helps to
establish a trusting, open line of communication between educators and families
(Panferov, 2010).

Creating engaging opportunities for language learner families in the classroom
is also helpful when building and maintaining parent-teacher partnerships. Allowing
families to share parts of their home cultures has proven to have a positive impact on
their children (Panferov, 2010). It is important for their children to see their families
openly teaching about their cultural background and native language (Panferov,
2010). Allowing families to engage in their student’s classroom by oral storytelling
or teaching about their culture through sequencing helps to ensure that language
learner families play a critical role their child’s literacy instruction (Ortiz, &
Ordoñez-Jasis, 2005). When teachers are inviting families to engage in the classroom
it’s important to consider families busy work schedules and be flexible with all
parents (Panferov, 2010). Educators also need to offer support to families, modeling
how to tell stories aloud if needed, or offering flexible session times on how to work
efficiently and effectively on basic literacy skills at home (Ortiz, & Ordoñez-Jasis,
2005; Panferov, 2010).
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Home Visits

According to Souto-Manning and Swick (2006), research has proven that
home visits, as well as meeting families in locations of their choosing has allowed
educators and family members to grow their parent-teacher partnerships. This allows
them to get to know and trust each other more through open ended questions in an
inviting environment (Souto-Manning & Swick, 2006). Home visits are a great way
for educators to obtain cultural background information and gain a better
understanding of how the family functions and incorporates literacy into their lives
(Ortiz, & Ordoñez-Jasis, 2005). When teachers invite families to meet somewhere
other than the school and offering flexible times that work with family’s busy
schedules, it proves that educators truly care about their students and their family
members. Creating caring relationships between families and educators is the true
foundation of what collaborative partnerships can be (Borba, 2009). These home
visits offer educators a unique opportunity to begin to truly understand the family
unit, as well as a chance to offer positive feedback regarding literacy experiences at
home (Ortiz, & Ordoñez-Jasis, 2005).

Open-Door Policy

Parent-teacher partnerships truly begin to flourish when parents begin to
engage and participate in their student’s education with the goal of promoting
student’s success (Fishel & Ramirez, 2005). It’s essential for educators to make
continual efforts of engaging families and welcoming them into the classroom if they
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want parents to be more hands on with their student’s literacy instruction (Waldbart et
al., 2006). For this reason, it is important for teachers to advertise an, “open-door”
policy offering parents a variety of times and ways that they can stay involved and
connected, when it comes to their child’s literacy instruction (Bothum, 2019).
An effective way to help bridge home and school is by inviting student’s
parents and family members into the classroom to help with small reading groups or
literacy centers. This can help encourage parents to work with their student’s at home
more, which will then help to build their young students emergent literacy skills.
(Waldbart et al., 2006). As educators invite family members into the classroom it’s
important for them to demonstrate what they expect families to work on with students
(Waldbart et al., 2006) this will help to make sure the time spent is effective.
Waldbart et al (2006) described a teacher that would hold in-class demonstrations for
parents that wanted to be more involved in the classroom literacy program, after the
demonstration parents had the opportunity to ask questions. When educators invite
family members into the classroom it can lead to stronger parent-teacher partnerships,
as well as higher classroom engagement, which in turn can have a positive impact on
a student’s motivation to read (Lynch, & Zwerling, 2020).
Communication
In order for parent-teacher partnerships to continue to stay strong and grow,
it’s vital for teachers to reach out and continually communicate with families (Padak,
& Rasinski, 2006). It’s important for teachers to continually share information with
families, which can be done by sending home newsletters, forms for face to face
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meetings, home visit sing-ups, as well as at home literacy materials that include
interactive literacy activities (Crawford, & Zygouris-Coe, 2006). These effective
methods of communication help parents stay connected while also allowing teachers
to make sure the families are continuing to support their student’s literacy needs at
home (Padak and Rasinki, 2006).
Educators and schools need to consider lifestyle factors when trying to stay
connected with families. Many families are dealing with busy schedules that can
negatively impact how much support they are able to offer at home, as well as how
much they are actually able to be involved with school events such as literacy nights
(Bothum, 2019). Bothum (2019) also found that when planning larger scale events
such as literacy nights it’s important for teachers to incorporate reading skill
strategies that can be easily implemented at home. If families are taking time out of
their busy schedules, it’s crucial that educators make good use of the time that they
have available to increase student literacy skills, otherwise it becomes a missed
opportunity.

Summary

Parent-teacher partnerships are a necessity if families and teachers want their
student’s to reach their literacy goals (Buckingham, Beaman, & Wheldall, 2014).
Vygotsky (1978) viewed learning as a social practice, which is why social
constructivism is what guides the formation of strong parent-teacher-partnerships.
When families and educators are working together they help to assist their students to
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work within their zone of proximal development, Vygotsky (1986) believed when a
child receives the assistance they need they are able to accomplish more than if they
were working independently. Bandura’s social learning theory is also an essential lens
to look through when forming parent-teacher partnerships, modeling being a key
aspect of the theory. When teachers work together with families and model specific
literacy skills students are able to reach an aspect of positive self-efficacy (Yang &
Wilson, 2006).

Inclusive parent-teacher partnerships are crucial for students to reach their
literacy goals, it’s important for educators to show families that they value their home
life and that it plays a significant role in their student’s literacy education (Crawford,
& Zygouris-Coe, 2006). When schools are beginning to form these inclusive parentteacher partnerships it’s essential to consider families from all backgrounds, socioeconomically disadvantaged families may need more options when it comes to at
home interventions. It’s important for educators to be flexible and provide families
with interventions that provide a clear focus, this ensures that families don’t feel
overwhelmed with a wide range of interventions that target multiple skills all at once
(Fikrat-Wevers et al., 2021). Open communication is key when working with a wide
variety of families, especially when forming strong, open parent-teacher partnerships
families should be able to choose the option of communication that works best for
them (Panferov, 2010).
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Family literacy helps to encourage early literacy skill development, which is
why family literacy professionals seek to encourage families to talk and read more
with their children at a young age (Fresch, Padak, & Kindervater, 2008). It’s essential
for families to engage in these family literacy activities of reading and talking more
with their children (Bothum, 2019). This helps show children that reading is
something done for enjoyment, not just to assess (Bothum, 2019). It’s important for
families and educators to continue to grow parent-teacher partnerships so they can
help combat students from encountering reading difficulties by investing in the
implementation of more natural reading within the home literacy environment
(Bracken & Fischel, 2008).

Conclusion

The formation of parent-teacher-partnerships is an essential aspect of every
child’s literacy development. It’s important for teachers to enlist the help of students’
families to help prevent students from encountering any early literacy struggles
(Buckingham, Beaman, & Wheldall, 2014). When educators create parent-teacher
partnerships to strengthen student’s literacy experiences, positive impacts can result
relating to their academic achievement (Ortiz, & Ordoñez-Jasis, 2005). Parent-teacher
partnerships help all families, no matter their background to remain engaged with
their student’s literacy needs. These partnerships also help to encourage more
strategic ways that family literacy can be productively incorporated into their home
literacy environment. When families and teachers continue to grow their partnerships
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and continually communicate, it helps to ensure students are receiving the proper
support they need to succeed and reach their literacy goals.
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Chapter Three: Project Description
Introduction
Students today tend to face many difficulties within their literacy instruction
early on in their education. That is why it is vital for educators to seek the help of
family members to help students overcome these reading difficulties through the
creation of strong parent-teacher partnerships (Buckingham, Beaman, & Wheldall,
2014). The creation of these parent-teacher partnerships will ultimately benefit the
student and lead them on a path of positive academic achievement (Ortiz, & OrdoñezJasis, 2005) while continuing on the path of becoming an engaged and successful
reader. Parent-teacher partnerships help to create a sense of community for
students and families of all cultures and backgrounds by inviting families in and
keeping them connected to the classroom and heard by their child’s teacher (Bothum,
2019).
Parent-teacher partnerships help to assure families that educators are there to
support them, not judge, and that they understand the critical role they play when it
comes to their student’s literacy education (Bothum, 2019). By creating these parentteacher partnerships, and engaging in a variety of school to home literacy activities,
families and educators work together to increase student academic, behavioral, and
emotional success by equipping students with the skills they need to become strong,
successful readers (Buckingham et al., 2014). Teachers can begin the process of
creating successful parent-teacher partnerships by providing explicit, quality
interventions that focus on specific print and language activities that help to guide and
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equip students with the skills they need to continue to make positive progress and be
on their way to becoming strong, successful young readers (Buckingham, Beaman, &
Wheldall, 2014).
To get started creating strong parent-teacher partnerships educators, need to
understand the benefits of incorporating these partnerships in the classroom. This
project equips teachers with information about the benefits of parent-teacher
partnerships through handouts and targeted at home interventions that they would be
able to easily implement at the beginning of the school year. Equipping teachers with
these resources allows them to explore the benefits and provides them with a clear
starting point to create parent-teacher partnerships.
In this project, teachers will be provided with a variety of resources to help
them initiate strong parent-teacher partnerships. This project contains a quick
reference handout for educators, a communication is key handout to help teachers and
parents find out the best method of communication and scheduling, as well as a
reading tips and tricks handout that can be used as a starting point for teachers to
discuss beginning literacy instruction at home with parents. Within the project
educators will also find a classroom sign up for families to help teachers stay
organized and focused when families come into the classroom, as well as a parentteacher partnerships meeting handout that aides in organizing monthly family
meetings. This project also includes a variety of home literacy interventions that
teachers can discuss with families and send home for them to add to their home
literacy environments. The project will then move onto discussing three evaluation
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methods: a reading comprehension quick check that can be implemented weekly or
monthly, depending on how often the teacher feels it is needed, a student letter sound
assessment that can be given at the start of each quarter, as well as a Dibels
assessment forum for K-2 students that teachers can use to check for student growth
throughout the year. This project will conclude with the implementation process as
well as conclusion methods based on project development.

Project Components
When families and educators are engaged in equitable collaboration
surrounding their student’s literacy education, all parties benefit (Ishimaru, 2017).
Parent-teacher partnerships enable families to be more involved with their child’s
education as well as allow teachers to get a better understanding of where their
student is coming from (Epstein, 2001). Benefits of Parent-Teacher Partnerships
(Appendix A) is a quick reference tool for educators that highlights the important
points of creating strong parent-teacher partnerships, as well as helpful ways to
communicate with families, along with considerations to keep in mind when forming
these partnerships. Communicating with students’ families has been identified as one
of the most important factors when creating school, family, and community
partnerships (Albaiz and Ernest, 2021). The Communication is Key Handout
(Appendix B helps teachers identify how to start a conversation with parents and
emphasizes the importance of the parents' time and schedules. Engaging students and
their families in partnerships helps to promote and motivate student reading.
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Scheduling sessions that work around families’ busy schedules is very important
when educators are ensuring that partnerships are successful for all parties involved
(Panferov, 2010).
According to Padak and Rasinski (2006), it's important for educators to
provide families with key goals and effective reading strategies. Many families have a
limited amount of time to work with their children at home, and it’s important to
provide them with proven and effective strategies. Reading Tips and Tricks for
Parents (Appendix C) provides educators with an informative handout that includes
multiple simple, yet effective, ways that families can incorporate more reading
activities into their home literacy environments. It’s essential when families and
educators are working together to benefit the student that they are keeping the
student’s interests in mind; motivation is a key component when trying to engage
young readers (Guthrie & Taboada Barber, 2019).
Creating and maintaining parent-teacher partnerships is at the heart of this
project, the Classroom Sign Up form (Appendix D) and the Parent-Teacher
Partnership Meetings handout (Appendix E) provide educators with a simplified way
to ensure that families are staying connected and involved in their student’s education
in meaningful ways. Establishing and strengthening parent-teacher partnerships have
proven to consistently ensure positive outcomes for students, families, and educators
(Henderson & Mapp, 2002).
A way for educators to ensure that families are working on literacy at home is
to supply them with the appropriate materials. It’s important to make activities easy,
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enjoyable, and consistent. When literacy activities are distributed it’s important that
teachers offer families support and training if needed (Padak & Rasinski, 2006). The
Home Literacy Interventions, numbers 1- Uppercase Lowercase Letter Match, 2Lowercase Letter Picture Match, 3- Uppercase Letter Picture Match, and 4- Fill in
the Letter Word Work, (Appendices F, G, H, and I) target kindergarten and first grade
students, they are simple interventions that can be sent home pre-cut and easily
worked on at home when families have a few minutes to spare.
Shared reading at home between family members and child is extremely
beneficial and has been found to increase the child’s language and literacy skills (Bus
et al., 1995; Shahaeian et al., 2018). It’s important for educators to encourage shared
reading as much as possible. Home Literacy Intervention 5- Before, During, and After
Reading Question Cards (Appendix J) helps to encourage shared reading among
families while also helping families to develop strategies to use as well as questions
to ask before, during, and after reading with their child. Teachers should also be
encouraging families to work on literacy kills in a more non-traditional sense.
Bothum (2019), believes that following recipes together is an interesting way to
engage students in strengthening their literacy skills without them even realizing.
Home Literacy Intervention 6- Let’s Make Pancakes! (Appendix K) provides families
with a simple recipe to follow while allowing students to practice their literacy skills
in a non-traditional manner.
Providing parents with ways to be accountable and document their shared
reading is also very important. Padak and Rasinski (2006) believe that this helps
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teachers monitor parent-child involvement, which ultimately helps teachers evaluate
how parent-teacher partnerships are going. The Home Literacy Intervention 7- At
Home Reading Log (Appendix L) provides teachers with a simple reading log to hand
out that can be implemented weekly or monthly. This home reading log doesn’t take
much time to fill out which is essential because educators need to continually keep
families busy schedules in mind when trying to maintain respectful parent-teacher
partnerships (Padak & Rasinski, 2006). When families are involved in their child’s
education, specifically their literacy instruction, it has proven to help strengthen the
child’s reading and writing skills (Bothum, 2019). The Reading Comprehension
Quick Check, (Appendix M), Student Letter Sound Assessment (Appendix N) and the
K-2 Dibels Assessment (Appendix O) offer teachers a clear way to keep track of each
student’s literacy progress throughout the year as well as an area for any other notes
relating to that students’ academic performance.
Project Evaluation
One of the first steps in creating strong, mutually respectful parent-teacher
partnerships is for educators to remember that parents are their student’s first
teachers. It is important that family’s voices are heard and they are allowed to share
their ideas when it comes to their child’s education (Albaiz & Ernest, 2021). When
evaluating parent-teacher partnerships it’s essential to keep in mind the relationships
built that are at the heart of student progress. It’s also important that student reading
scores and the progress that they have made by working with their teachers in school,
as well as with their family members at home. The Reading Comprehension Quick
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Check, (Appendix M) allows teachers to assess student comprehension as often as
they would like, it is recommended weekly or monthly depending on the student. The
Student Letter Sound Assessment, (Appendix N) and the K-2 Dibels Assessment
Forums, (Appendix O) allow teachers to evaluate students throughout the year,
ideally each quarter, to assess their progress in areas such as letter and sound
identification, phoneme segmenting, nonsense word fluency, oral reading fluency, as
well as a retelling comprehension section. According to Mahoney et al (2022)
extensive research has proven that when families are involved in their student’s early
elementary education it has a positive effect on their reading abilities because they are
receiving support in school and at home.
This project also includes a Personal Teacher Evaluation, (Appendix P)
which provides teachers with pre- and post- parent-teacher partnership evaluations.
This evaluation allows educators to self-evaluate what they understand about parentteacher partnerships with five questions that they can rate on a scale of one through
five, one being strongly disagree and five being strongly agree. Portions of this
personal evaluation help teachers to acknowledge if they truly understand how
important it is to actively cooperate with parents for the benefit of the student (Bang
et al., 2021).
Project Implementation
This project will first be presented to the K-2 lead teacher at a K-12 public
charter school in southeastern Michigan. The project will then be introduced to the
kindergarten, first, and second grade teachers by the K-5 reading specialist because
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the project is currently focused on connecting and creating parent-teacher
partnerships with lower elementary families. The project information will be
introduced to lower elementary teachers through a series of grade level team
meetings, once a week, so teachers have time to process the new information and ask
questions for guidance on how to create strong parent-teacher partnerships.
Project Conclusions
This project is filled with information that enables educators with a starting
point on how to grow or create new parent-teacher partnerships to benefit students’
literacy education. When teachers and families have open lines of communication it
benefits the student, allowing an open dialogue between all parties involved. These
partnerships and dialogue are essential for students to learn and perform well
academically (Waldbert et al., 2006). This project equips teachers with materials that
can be easily incorporated into any lower elementary classroom, but could also be
altered to work well with an upper elementary class, seeing as the heart of this project
is about establishing strong parent-teacher partnerships that benefit all students.
Another important aspect of this project is that it has simple yet effective at
home interventions with a clear focus (Fikrat-Wevers et al., 2021). Families don’t
always have a lot of time to work with their children at home, but if educators are
able to provide them with quick, strategic interventions like the ones supplied in this
project, it shows families that educators are there for them and willing to go that extra
step to provide them with the materials and support they need to work successfully
with their children at home. It is clear and increasingly recognized that when parents
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are supportive of their child’s literacy learning and academic development, children
benefit immensely (Fan & Williams, 2010). This project has helpful information that
allows educators to communicate openly and more effectively with all families so that
students are able to succeed in reading as well as feel comfortable in the classroom.
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